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* Itis adelight to be part of the 4th in the series of workshops
initiated by the Chancellor and Founder of Afe Babalola
University, Ado-Ekiti (ABUAD), Aare Afe Babalola to address
the pressing need for improving the delivery of university
education in Nigeria. The concept of these workshops is one
of several offspring from the fountain of creativity which God
has generously endowed Aare Afe Babalola. In a text message
to him about the two weeks ago, | shared the thoughts in the
public domain that he is one of Africa's leading lover of higher
education who has progressed beyond jawjawing about
higher education and has installed a model of how a good
university should be setup and run. ABUAD provides this
model.



It is the hope of many that Afe Babalola University will not be
localised as a lone star in Ado-Ekiti but will dot the African
landscape, illuminating and bringing a freshness of vision to
university education in the continent. In my mind's eye, | can
see Afe Babalola University in Ibadan (ABUIB), Afe Babalola
University, Legon, Ghana (ABULG) and Afe Babalola University,
Maiduguri (ABUMA). Perhaps through the instrumentation of
ABUMA, the boko haram menace will be chased out of
Nigeria! We can only continue to pray for whom Professor
Ovye Ibidapo-Obe and | fondly call "Baba Afe”, for long life and
good health in the service of Nigeria, Africa and humanity.



Baba Afe, the Chancellor and Founder is easily the most well-
dressed "senior" Senior Advocate (yes, he is a senior SAN) and
who as Chairman of Pro-Chancellors, contributed more than
any other in living memory to the development of the
Nigerian university system. Last Saturday, he was deservedly
honoured by the University of Jos. Several more honours and
awards will keep tumbling down on him like rain in the coming
years.

The success of the series of workshops cannot be in doubt
with His Excellency, Professor Michael Omolewa in charge.
Professor Omolewa brings to the assignment, tremendous
experience as a global leader and scholar, and Africa's best. If
a Nobel Prize exists for Education, he will be a laureate.



» Before taking a quick dive into the paper, let me also
congratulate the esteemed Vice-Chancellor, Professor Sidi Osho
as well as Professor Isaac Olatunji Orubuloye and all others
who are part of this effort. The presence at this year's
workshop of Professor Is-hag Oloyede- a model university
administrator for Africa who is billed for very great heights;
Professor Aize Obayan- for many years, the most-outstanding
female Vice-Chancellor in Africa, now a leading light in higher
education in the continent; Professor Yemi I[dowu and all other
distinguished resource persons, is indicative of its potential for
success. Although | will not be able to join you as | am giving a
keynote address at a science congress in Puerto Rico today, the
amiable and goal-getting Vice-Chancellor of Crawford
University, Professor Samson Denola Ayanlaja has agreed to
make this presentation on my behalf.



In view of the constraint of time and being the last paper for
the day, he will present only the highlights of the paper in 30
minutes (I am one not to overshoot assigned time!) with the
hope that you will find time to read the paper at your leisure.

| look forward to visiting ABUAD next week on my return. Now
to the paper (after spending 5 minutes preambling!).



* The twin goals of this paper are to sketch the state of curriculum
delivery in the typical classroom in the Nigerian university
system and to propose how the delivery can be enriched to
foster more meaningful learning. In the pursuit of the second
goal, we shall place some accent on how to teach large classes
and improve reading culture among students. Although
Professor Emmanuel Ademola's paper will be addressing the

use of technology tomorrow morning, we shall take a bite at the
technology issue.



As the Chancellor and Founder of ABUAD aptly noted,
university teachers except those in education, are hardly
required by policy to hold a teaching qualification. Yet,
knowledge and skills acquired through such qualifications are
important in the effective delivery of the curriculum.

It was this motive that stimulated the National Universities
Commission to establish the Virtual Institute for Higher
Education Pedagogy (VIHEP) in 2002 while | was Executive
Secretary. VIHEP which provided a platform for training all
Nigerian university teachers regardless of discipline had the
following as objectives:

To provide academic staff in Nigerian universities with Internet-
based training on modern methods of teaching and learning in
higher education.



* To share experiences among academic staff in Nigerian
universities on best practices in university teaching and how
to deal with academic vices such as examination malpractice
and plagiarism.

* To enhance the knowledge and skills of academic staff on such
issues as (a) teaching of large classes; (b) effective utilisation
of (meagre) resources; (c) modern methods of assessment
and evaluation of students’ performance; (d) basic guidance
and counselling techniques; (e) basic skills of curriculum
development: and (f) techniques for writing grant-winning
proposals.



* VIHEP was scaled up to the Virtual Institute for Higher
Education in Africa in 2005, expanding its reach all over Africa,
with partnerships with the UNESCO Harare and UNESCO
Bamako Cluster Offices. Over 10,000 university teachers were
trained. Plans have been concluded to reformat the scheme

using emerging technologies and delivery system. The new
scheme is expected to roll out in 2014.

UNESCO BAMAKO CLUSTER OFFICE

Virtual Institute for Higher Education in Africa

“I“ur in colluboration with the .
NATIONAL UNIVERSITIES COMMISSIO

* Figure 1: Website mast of UNESCO-NUC VIHEAF



Current Classroom Practices in the Nigerian
University System

* A peep into a typical classroom in a Nigerian university especially
at the 100 and 200 level, will show students cramped into a
space meant for about half the number. It is a struggle to get
writing space on the dusty surface of the lecture room furniture.
The room is hot, ceiling fans are of little help as these are largely
out of service and when in service, power is unavailable to turn
them on. Add lack of technology use by the teacher and
inadequacies in the public address system and you have an ideal
recipe for a dull lecture. If run in the afternoon beyond an hour, a
good number of the students are half asleep. Does the foregoing
sound conjectural? | invite you to read the 2012 FGN report on
the state of the universities for empirical confirmation and more
shocking findings.



Let us shift focus to the teacher and then to the students.
The teacher is armed with his/her lecture notes, hardly
updated in the last several years, walks into the class and
after a few minutes of pleasantries, begins dictating. Less
than ten percent use any form of technology to support
lesson delivery. On the part of the students, lecture notes
are written in small, weather-beaten sheets to be tucked
into the back pocket of their jeans after lectures. The notes
are hardly glanced at again until when the next lecture
beckons and more ardently, when examinations approach.



Beyond the typical scenario sketched above, there are pockets
of good practices which you find in some universities.
Covenant, Crawford, Ibadan, ABUAD, Ife, DELSU, LASU and
Minna provide examples. My quick scan of the system leads
me to conclude that less than 10% of universities in Nigeria
provide at least 20% of classroom ambience and functioning
technology to support meaningful teaching and learning. Even
when resources are bountiful as we have in many federal
universities, many of the teachers lack the skills of using
technologies to support their teaching or are too lazy to do so.

Let us further envision a scenario where technology exists, the
teacher is skilled, the environment is ambient and class size is
tolerable. Students are technology-savvy but have poor
reading culture. The result is shallow learning and the
elevation of the tendency to cheat during examinations as a
result of lack of preparedness.



 What we have described in this section are scenarios involving
large classes, poor teaching methodology and poor reading
culture among staff and students. In the next section, we shall
recommend how to tackle these impediments to the delivery
of quality education in our university classrooms.



* As referenced earlier, between 2002 and 2008, | served as Co-
Director of the UNESCO-NUC Virtual Institute for Higher
Education in Africa (VIHEAF), during which we implemented a
training module on teaching large classes. The presentation in this
section benefits from my chapter contribution and the
experiences that were shared with us by the over 8,000 university
teachers who enrolled for the module.

* The expansion in enrolment in higher institutions in Africa in the
midst of limited resources translated from the 1980s to date into
more numbers in classes. The phenomenon of large classes is fast
becoming one to be contended with in most higher institutions in
the region. The outlook for the future? Many more large classes.
But of course, large classes are found in institutions the world
over. Since we cannot wish large classes away, we have to devise
techniques for delivering good quality education in such settings.



 We provide suggestions here to assist those teachers who have
responsibility for teaching large classes to do so with a smile!

* We often think that learning occurs in proportion to class size:
the smaller the class, the more students learn. However, while
research shows that small classes provide more opportunities
for feedback and discussion than large classes, as well as greater
student satisfaction, it does not suggest that class size is
necessarily a correlate of student learning. What counts is not
the size of the class, but the quality of the teaching. Research
suggests that the key to effective instruction and student
learning, regardless of class size, is engaging students in active
learning.



Putting first things first, the question to be addressed as we
begin our discussion on this subject in this ABUAD workshop is
“what is a large class?” | put this question to some senior
academics attending a UNESCO Regional Workshop on Teaching
and Learning in Higher Education at Moi University, Eldoret,
Kenya. Here are excerpts of views expressed.

“There is nothing like a large class. The large class is only in the
mind of the orthodox teacher”

“A large class is one with more students than available facilities
can support”

“Large classes have more than 100 students enrolled”

“There is no fixed number. The large class depends on the
discipline- smaller number for engineering, science and medicine
and larger number for the arts, humanities, and social sciences”



 What are other views on large classes? There is no agreed
definition of a large class in the literature, nor should there be.
One person’s large class is what some others consider as
‘regular’, ‘small’ or ‘normal’.

 Some teachers simply define "large" as "too many students to
learn names by the end of the semester." Whether something
feels like a large class is partly a matter of the resources put into
teaching it and of the skill employed by the teacher. For example,
a social science lecturer who works alone with a class of 40-50
and who grades students on coursework essays and essay-type
examinations finds this to be a large class. However, a language
lecturer may not think 50 students makes for a large class. So, let
us say that a large class is one that feels large and that a sign of
this will often be that you feel that the size of the class stops you
from working in your preferred way.



For our purpose, we suggest that a large class is one that feels
large. Signs that the class is ‘large’ can be:

* The class is significantly larger than you are used to.

 The resources can no longer cope with the number of
students if you desire individual attention for the students.

One thing is sure. Whether we have a working definition or
not, the phenomenon exists. Since we have identified some of
the characteristics, we should now proceed with how to cope
with it. First, let us quickly look at whether class size makes a
difference.



* Studies on the effects of class size have been conducted since the
1920's. Results have often been mixed, with some methods of
instruction favouring small classes and other methods being as or
more effective in large classes. Large classes are as effective as
small classes when the goals involve learning factual information
and comprehending that information. When traditional
achievement tests are used to measure learning, large classes
compare well with smaller classes.



Smaller classes have been found more effective when
instructional goals involve higher-level cognitive skills including
application, analysis, and synthesis.

Smaller classes provide for greater contact between students
and lecturer, which appears to be most needed for students
with low motivation, those with little knowledge of the subject
matter, or those who have difficulty grasping conceptual
material.

Smaller classes are also more effective than large ones in
affecting student attitudes. In sum, the optimal size of a class
depends on the instructional goals being pursued. The main
advantage smaller classes have over larger ones is that they
provide students with greater opportunities for interaction
with subject matter, with the professor and with one another.



Now to the down side of large classes. Teaching large classes
has been found to adversely affect morale, motivation and
self-esteem of teachers. Although many teachers could
manage a class of almost any size successfully, this could often
be at the expense of the teacher's own well being and the
range of learning experiences offered to students. Many
teachers of large classes feel they spend too much time on
organising and managing class activities and not enough on
meeting the needs of individual children. Large classes and
overcrowded classrooms have negative effects on students'
behaviour and learning.



Some other problems with large classes are:
Students become faces instead of people
It is harder to give individual advice and guidance to students

Organisational problems are compounded, making it difficult to
schedule tutorials, laboratory sessions, and fieldwork.

There can be technical problems working with large classes e.g.
difficulties in projecting slides that are clearly visible to all
students.

Monitoring of attendance can be difficult, thus encouraging
students to cut classes.

Coping with large numbers of assignments and examination
scripts is a source of difficulty.

The quality of feedback to students can be much reduced in
large classes.



* If thereis one issue that keeps teachers in Nigerian universities
nervous when confronted with large classes, it is how to run
practical sessions with the same fervour as they do for small
classes. It is sad to note that many give up and do either of two
things. One, skip the practicals entirely. The second option is to
run what is commonly called “theory of practicals” sessions. In
these sessions, students go through ‘dry labs’ and learn only the
theoretically underpinnings of the scheduled practical work.

* These two approaches kill the inquiry spirit of science and fail to
guarantee the development of a crop of high-quality scientists.
In one breath, we want to advance rapidly in science and
technology, in another breath, we ask our university teachers to
teach science to large numbers of students in laboratories that
cannot accommodate large numbers. How do we maintain a
balance in this context? | offer a few strategies.



In a large class, assigning a set of materials to individual students
for practical work is hardly feasible especially at the 100 and 200
level. Grouping students in the laboratory or workshop becomes
an attractive option. Setting up groups is not as easy as some
think. It is not enough to randomly assign students to groups
without some defined criteria. Studies e.g. Okebukola, 1986a;
1986b; 1986¢; 1986d; 1990; 1991a; 1991b; 1991c; Okebukola
and Jegede, 1991a; 1991b have shown that cooperative-learning
groups perform better in science practical skills than
individualistic and competitive groups.

In setting up cooperative-learning groups, researchers have
suggested mixing on the basis of ability level, gender and other
discriminating variables. How do you achieve this? The following
steps could serve as a guide.



From the class list, group the students into high, average and low
ability in terms of performance in your subject. The ability levels
can be determined using previous test scores and labelling those
students who are in the upper third as high ability, those in the
bottom third as low ability and the middle two-thirds as average
ability. Indicate H, A, and L to representing high, average and low,
in front of the names of the students on the class list.

Indicate M and F in front of every name on the class list.

Compose the groups to include (as much as possible) at least one
high ability, two average ability and one low ability student. Also
have at least one female student in the group.

Give students the guidelines for group work. These should
include asking every member of the group to contribute his or
her idea to experimental work and to decision making in the
group. Inform them that it is a ‘sink or swim together’ situation
and that group reward is for all and not for individual members.
A score of 5 for the group will be the score for each and every
member.



* This technigue assumes that materials and equipment are

available only for a small fraction of the students and that all
experiments for the semester should be carried out by every
student. After checking out the functioning equipment for each
experiment, the teacher proceeds to set these up as “work
stations”. Thus, every station is dedicated to a specific
experiment. If there are seven experiments listed for the
semester in say, a physics course, there will be seven stations,
clearly labelled in the physics laboratory. What next? The next
thing is to prepare a practical time-table for the use of the
laboratory. If each station is to be used by three students, only 21
students are then scheduled for practical work at a time. Two of
such sessions can be held in a day. Thus, 42 students will have
practical experience in a day. Yet, we have 75 students. This
means we have to run the sessions on two days.



* The third thing to do is to assign students to stations and to
sessions and to paste the roster. The station’s approach is
ready to run! Will the sessions run automatically? Definitely
not. The teacher and the technicians need to set up every
station before the start of every practical session. They also
need to monitor progress of the students during the practical

sessions. And of course, grade lab notes of the students after
each practical session.



* This is similar to the station’s approach except that the same set of
experiment is carried out every practical session. The rotating
aspect is the student group. In the engineering workshop with
equipment for 10 student groups, but with 30 student groups to
contend with, students will do the same experiment in three groups.
Time-table schedule will need to be developed by the teacher
indicating student allotment to groups and when which group will
undertake their practicals in the workshop. It is often useful to keep
a set of equipment as backup in an event of breakage or damage.
The number of students in each group should be small (between 2

and 4) to enhance greater student contact with experimental
materials.



 The advantage of the rotary approach over the stations’
approach is the greater ease of set-up and monitoring. In the
rotary approach, the lecturer and technical assistants deal
with a uniform set of equipment at a time and are able to
follow progress of students in the groups using the same set
of criteria. Independent work is fostered in the stations
approach. This gives it an edge over the rotary approach.



* Practical work for a large number of students can be turned into
a good avenue for enquiry and for developing scientific skills.
Rather than run all the practicals designed for a course in a
straight-jacket, cookbook-like way, we can denote some of the
experiments as projects. In this case, students have to proceed
in an open-ended way using problem-solving approaches. They
design and implement their own plans for addressing the
research questions and take ownership of their procedures and
results. Students have to look for their materials and may
acquire improvisation skills in the process. Thus, while some of
the experiments for the course can be designed by the teacher
and implemented using the co-operative-learning group, station
and rotary approaches, some others can be in the form of
projects assigned to students.



* With acute shortage of equipment and materials in the face of
large numbers of students, demonstration is an option for
practical work, maybe not the best. There could be four types of
demonstration- teacher demonstration, student demonstration,
teacher-student demonstration, student-student demonstration
and guest demonstration. In teacher demonstration, it is the
teacher that presents the experiment to the class while a student
who had practised the experiment conducts the student
demonstration. You may wish to consider asking a woman in the
class to lead the demonstration. Or a disabled student who has
agreed to lead. In the teacher-student model, two people are on
stage - the teacher and a student; while two students (male and
female preferably) conduct the student-student demonstration.
A guest teacher can also be requested to present the
demonstration of the experiment to the class.



A teacher with responsibility for teaching a large class, will find the
following tips useful.

Be organised

Large classes require more advance preparation and structure than
small classes. Lapses in the flow of the class, while collecting thoughts
or locating instructional materials, can result in loss of student
attention. Before the course begins, prepare or identify a variety of
instructional aids, demonstrations, and activities to support each
meeting of the class. Prepare a syllabus that includes outlines for each
class meeting, all project and activity descriptions, and handouts for the
entire course. Provide structure to the content, and use the structure to
organise each lesson. Inform the students of that structure. Taking roll
or distributing materials during class is not recommended for large class
situations. Student materials or instructions needed for a specific class
should be made available prior to class or located so that students may
obtain them with as little disruption as possible.



Connect with your students

It is important to appear approachable in large classes. Build
rapport with your students, and recognise the individuality of
each student. Move among them when talking. Increase student
access to you by getting to class early to listen to their questions,
comments, or complaints. Begin by inviting students to call out
something they know or recall about a topic. Display the
responses as an introduction to the day's activities. Address
some of the anonymity students feel in large classes. Try to learn
some names, and call on those you know by name. Learn
something about as many students as possible. Ask for a few
volunteers each day to help with demonstrations and activities
and throughout this process learn some student names.



* Provide a variety of experiences

It is appropriate to vary the type of instruction in large classes to
encourage discussion, interaction, and involvement. Do not
attempt to lecture the entire period. Actively involve students
during at least a small part of every class meeting. Form groups
of three or four to discuss a problem or work on a task for a few
minutes. Have a question and answer period at the beginning or
end of each class.

* Encourage participation
Be aware that students are often reluctant to ask or respond to
questions in large classes, and it is often very difficult to hear
their comments in large lecture halls. Try to be accepting of all
guestions and responses from students, and paraphrase or
repeat every question or response. Increase the wait time after
you ask a question. Encourage students to indicate in some way
when the pace of the class is too fast or too slow.



Obtain and use feedback

Students in large classes are often reluctant to communicate
difficulties they are having with a course or the teaching
strategies. Employ informal assessment techniques frequently to
obtain student perceptions and suggestions. Use this
information as a basis for making small changes in your teaching
behaviour before the course is completed. Inform your students
if you make a change as a result of their suggestions. Provide a
suggestion box, or have an envelope attached to your office
door where students may leave comments about you or the
course.



* Create a Small-Class Atmosphere in a Large-Class Setting

One of the challenges of large classes is overcoming the
anonymity and distance that can exist between teacher and
students. If students are to be actively involved in and feel
personal accountability for the learning process, they must be
more than anonymous spectators and passive recipients of
information. In order to facilitate discussion, feedback, and
active learning, the teachers of large classes can work to create
the kind of group identity and individual rapport that make
smaller classes so effective and enjoyable. The following
techniques can foster a more comfortable and productive
learning environment in large classes.

* Learn students' names. You may not be able to learn all the
names, but even learning some will help.



Use a microphone. Not being able to hear clearly will exclude
students from the lecture.

Move around the classroom or lecture hall. Standing behind a
podium emphasises the distance between you and the class. On
the other hand, moving into the aisles and around the room
makes the class seem smaller and encourages student
involvement.

Elicit student feedback about the course. Have students meet in
groups to provide feedback about the course. Other options
include using a mid-semester student feedback activity or
informal discussions with students to learn their reactions to and
suggestions for the class.



Personalise: Learn and use the names of your students, even in
a large class. As difficult as this is, it goes a long way towards
personalising the class.

Include Active Learning Strategies: This can be done by using 2-
minute dyad discussion groups, asking students to share
personal experiences related to course content, formalising
study groups, giving group assignments, using peer feedback
groups, and asking students to write answers to discussion
questions before class begins.



Many teachers settle for the lecture method when faced with a
large class. To them, it is the line of least resistance! While some
present the lecture in a rather dull manner, some make their
lectures exciting. Here are a few things teachers who succeed with
lecturing large classes do.

ePlan the lecture so that you do not talk for the whole time:
twenty-minute spells are quite long enough. Intersperse your
presentation with active learning techniques; questions for the
students to talk about with their neighbours. Use a variety of
media: e.g. PowerPoint slides and video clips. All of these help to
break up the monotony that accompanies even the best presenter
who talks too long.



Students like lecturers who explain things clearly. So:
Don’t rush.

Do repeat yourself, preferably varying the words.

If possible use examples, similes and metaphors.
Make connections with ‘real life’, if possible.

Unless the projection of your PowerPoint or other presentation
software is so poor, assume students can read. You do not have
to read out all the words on your slide.

Keep the number of PowerPoint slides small rather than large,
and try to limit the number of points on each slide- a rule of six
slides, each with no more than six points, has been suggested.

Leave the last five minutes for student questions; try taking
several questions at once and responding to them with a mini-
lecture.



Using Multiple-Choice Assessment in Large Classes

Since multiple-choice questions are amenable to speedy marking
or grading, they are well-suited for use in large classes. Taking to
the extreme, this is why Abia State University settled for
examining all their courses using the multiple-choice format, to
the chagrin of NUC!

For routine class assessment, students can exchange their scripts
in @ random manner and made to mark. This ensures early
feedback to the students on how well or how badly they have
done. Also to the teacher on the level of success or failure of the
class on the topics covered by the test.



 Personal attributes
* Dressing

* Apparel oft proclaims the man. A shabbily dressed lecturer is apt
to deliver shabby lectures. During my NUC days, | have had to pick
subtle quarrel with poorly-dressed university teachers. In one
instance, the teacher who was dressed like a tout, erroneously
claiming academic freedom, threatened to report me to ASUU as
if our great union condones shabby dressing.

* Good dressing, | should assert elevates the profile of the lecturer
in the hearts of the students and portrays seriousness of the
business at hand which is teaching and learning. Good dressing
here means wearing clean and well-fitting clothes and shoes.



It does not mean wearing suits to class everyday like "Sarumi" of
Ebenezer Obey fame (although | do this as a matter of habit). It
means not wearing bathroom slippers to class, shirts not
properly tucked in or if a woman, wearing skimpy female
dresses.

| am sure if Baba Afe were to be Honourable Minister of
Education, he will work with our university authorities and staff
unions to ensure that all university staff abide by some tolerable
standards in dressing. He is himself, forever impeccably dressed
and | am sure no ABUAD lecturer will have the guts to be
shabbily dressed to class.



» Ability to render a relaxing joke

As an undergraduate, | abhorred lecturers who come to class
tight-faced and "morose looking" as Chief Zebrudaiah will say.
Such lecturers raise students' anxiety level which in turn
depresses learning. While university teaching is serious business,
a sprinkle of laughter and humour is a catalyst for learning. We
often swarmed to class when courses are run by lecturers who

crack one or two clean jokes with us; not so for those who have
no jokes to relax us.

The jokes are not necessarily offered at every lecture. In some
instances, it could be just one for every five lectures. We need to
stress that the jokes should be brief, clean and better still,
relevant to be topic to be taught. If the lecturer has no flair for
jokes, he/she could do with occasional broad and infectious smile.
If he/she cannot crack jokes or smile, double jeopardy results!



Voice, language and facial expression

* As Bajah (2007) noted, the technique adopted in the delivery can
make all the difference between a good and a bad lecture.
Whatever the size of the lecture room, your voice must be clearly
heard. You are the best judge of how to pitch your voice. If the
room is too large for you to be heard, then you must use a
microphone. You should adopt a conversational style of delivery
and not keep your eyes glued to your lecture notes. Make eye
contact with individual students, and scan the class as a whole. In
a situation where students have few textbooks, lecture notes
mean a lot to them. Therefore when you have to write on the
chalkboard, you must make sure that your writing is legible.
Sometimes you may use an LCD projector. In that case, you
should make sure that the lettering is focussed sharply.



Allow sufficient time for the students to take their notes
before moving to the next slide. As a lecturer, y